
















A DISSERTATION SUBMITTED IN PARTIAL FULFILMENT OF THE REQUIREMENTS FOR THE DEGREE OF MASTER OF DISTANCE EDUCATION  
DEPARTMENT OF ADULT EDUCATION AND DISTANCE LEARNING
THE OPEN UNIVERSITY OF TANZANIA
2020
CERTIFICATION





































I am indebted to several people whose help, advice and encouragements contributed to successful completion of this dissertation. Indeed, many people helped me in various ways to complete this work. It is difficult to thank all of them by names so I express my sincere appreciation for their help. However, few will be mentioned.
First and foremost, I extend my deep heartfelt gratitude to my supervisor, Dr. Michael W. Ng’umbi for his guidance, constructive criticism, suggestions, comments and encouragement, which made this work successful.
Secondly, I would like to thank my employer, former Kyela District Executive Director Mr. Clemens Kasongo who allowed me to undertake this study despite the pressing demands in my office. I am indeed grateful to my Regional administrative secretary (Mbeya Region administrative secretary Ms. Mariam Mtunguja, Kyela District Administrative Secretary Mr. Godfrey Kawacha and District Secondary Education Officer – Kyela Mr. Prochecius Mguli for granting me research permission letters in their areas of administration)
I also wish to thank 20 heads of secondary schools and 155 secondary school teachers who responded to my research questions. I would also like to send my appreciation and gratitude to secretaries of primary education department Mr. Yusuph O. Hassan and Dionis M. Mbwete who typed this work tirelessly.
In a special way, I would like to thank my family; Edith Ndarugiliye for her tireless encouragement, my daughters Noela Palemon, Jackline Palemon, Magdalena Palemon and my son Amon Palemon who missed my close attention and parental care during my study and preparation of this work.













The purpose of the study was to examine motivational factors for secondary school teachers to join ODL in Tanzania a case study of Kyela District. The objectives of the study were to assess the extent to which current needs, professional needs, future needs, curiosity satisfaction and social influence motivate secondary school teachers to join ODL. The theory which guided the study is the Human Capital Theory which was originally proposed by Schutz in 1961. The study employed quantitative research approach in which cross-sectional survey research design was used. Data collection techniques used in this study were closed and open-ended questionnaires. Population of this study was secondary school teachers (those who pursue ODL studies and those who do not pursue ODL studies) and Heads of schools. The sample size was 155 secondary school teachers and 20 Heads of schools. The study revealed that secondary school teachers are mainly motivated to join ODL by aspirations to fulfil career requirements related to current needs, professional needs, future needs, curiosity satisfaction needs and the impact of social influence. The study also disclosed that secondary school teachers aspiring to pursue ODL studies need guidance and counselling services as well as encouragement and financial support from their supervisors and the employer. Hence the study recommends that there is a need for ODL institutions to integrate theory and practice in delivering ODL to enable secondary school teachers develop their careers. There is a need for OUT to plan the programme of ICT studies by using face to face mode to teach the students on how to access study materials using electronics.
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Open and Distance Learning (ODL) is a form of organized education whereby teaching and learning take place with teachers at a distance from the learners for most of the time. It is a general term for the use of telecommunication to provide or enhance learning based on flexible teaching and learning opportunities.  According to Buselic (2012); Ghosh et al. (2012) and UNESCO (2000) ODL represents approaches that focus on opening access to education and training provision, freeing learners from the constraints of time and place and offering flexible learning opportunities to individuals and groups of learners. It includes greater dimensions of openness and flexibility in terms of access, curriculum or other elements of structure.  This chapter presents the research background, statement of the problem, research purpose and objectives, research questions, significance of the study, conceptual framework, definition of key terms, delimitation of the study, limitation of the study and organization of the study.

1.2	Background to the Problem
Open and Distance Learning (ODL) has passed through various stages of its development. The change of education landscape of ODL has been stimulated by the emergence of electronic network especially the internet together with associated technologies (Oladejo et al., 2014). 
The importance of ODL emerged as the result of the challenges faced the conventional mode of delivery such as problems of distance and time, which were the barriers to conventional learning. Some notable importance of ODL mode of delivery includes the following: it overcomes the challenge of distance of the learners; it also overcomes the challenge of time or scheduling for learners who are unable or unwilling to assemble in class together for learning purposes especially for those with family or work commitments; it optimizes the few or low supply of teachers or experts especially in high demand areas; it accommodates various groups of individuals with say religious, cultural or political considerations such as those affected by war, violence or just displacements making learning possible to them (Oladejo et al., 2014). 
The delivery of ODL has become a policy option for most African countries at ensuring most citizens attain higher learning through overcoming the limitations facing the conventional education system. African countries have therefore been struggling to integrate ODL with ICT as a mechanism of improving and expanding the system. The motive to adopt ODL in the Sub-Saharan Africa (SSA) resembles those of global context, which include reasons such as: socio-economic circumstances; geographical proximity; establishment of adult units; the challenge of education imbalance and improved communication system (Kanwar, 2017; Oladejo et al., 2014).
By the year 2014 there were more than 140 ODL institutions, which were of basic education to higher education level. The institutions were public and private. However, in SSA, ODL is not very much advanced compared to the rest of the world. The reasons behind this failure are such as: lack of internet infrastructure; limited accessibility to computers and limited expertise to support and implement high-tech systems. ODL in Africa is mainly seen to focus on basic education and in supporting conventional education system.  ODL has also been used in supporting in-service training and non-formal education. 

However, there is a promising trend for development of distance learning. In South Africa, for instance, UNISA recorded 111% of increase of student population in the ODL programme registration. Zimbabwe on the other hand has made transformation on distance education through establishment of the Zimbabwe Open University, a fully-fledged Open University institution. Tanzania in particular distance education is organized through DEATA, which is Distance Education Assessment of Tanzania. Members of DEATA are the Ministry of Health, Community Development, Gender, Elders and Children (MoHCDGEC), Muhimbili University of Health and Allied Sciences (MUHAS), The Open University of Tanzania, The University of Dar es Salaam (UDSM) and many more others (Letseka, 2015; Oladejo et al., 2014).

There have been various motivations for students to enroll in an ODL programmes. Such reasons include motivations to fulfill current needs; professional needs, future needs, satisfying curiosity, edutainment, connecting with people and improving their life or career prospects. Despite the fact that students enroll in ODL programmes, there have been some challenges relating to establishment and implementation and the reasons behind this include: high workload; lack of time; challenging course contents; social influence; lack of awareness; course start-up length and learning demand; lack of sufficient time for study; ineffective feedback; lack of study materials and difficulties in access and use of ICT. Others include poor ICT infrastructure; low performance competency; inadequate competent instructors and students’ perceived ease of use and perceived usefulness of e-learning (Davis et al., 2014; Musingafi et al., 2015; Namisiko et al., 2014; Oladejo et al., 2014). 

Kyela District Council is one of the seven councils in Mbeya Region, which has 22 public secondary schools having a total number of 721 teachers. The number of diploma secondary school teachers in Kyela District sums up to 275.



























Key M=Male, F= Female, T=Total
Source: Kyela District Council (2018)
The context shows that there is a good number of public secondary teachers in Kyela District who are eligible and eager to go for university degree to various universities. On the other hand, the government encourages and emphasizes public servant to upgrade their knowledge and skills including acquisition of degree. Therefore, public servants including public secondary school teachers were encouraged to continue with further studies in universities. 
In Tanzania there are various tertiary universities, institutes and colleges both public and private ones where students choose which one they want to enroll. Open and Distance Learning (ODL) through the Open University of Tanzania is considered essential for the provision of massive high quality higher education access to the wider population. From this context, the researcher intended to find out circumstances and issues that can motivate more secondary school teachers to join ODL.

1.3	Statement of the Problem
Despite the fact that the government of Tanzania has until now invested a lot at the Open University of Tanzania (OUT) ensuring it extends its centres across all regions of the United Republic of Tanzania (URT), the ODL system where students especially those from public service would attend their studies while working, the majority have been opting other conventional universities for their studies while only a few go for OUT (Messo, 2014). 

Furthermore, most conventional universities demand higher tuition fees of which most public secondary school teachers and their employers cannot afford. Apart from higher tuition fees in the conventional universities, public secondary school teachers have other socio-economic responsibilities, which do not enable them to leave their families and join conventional institutions. Some of these responsibilities include engaging in both self and public employment and taking care of families. Although the door is quite open to join Open and Distance Learning for academic and professional advancement of secondary school teachers; still the majority of them are reluctant to join the ODL. The problem, which hinders the majority of secondary school teachers to join the ODL, is not yet known. There is therefore a need to investigate motivational factors that can influence secondary school teachers to join ODL through the Open University of Tanzania in Kyela District.

1.4	Purpose and Objectives of the Study
1.4.1	Purpose of the Study
The purpose of this study was to assess the motivational factors that influence secondary school teachers in Kyela District - Mbeya Region to join ODL through the Open University of Tanzania (OUT).

1.4.2	Specific Objectives 
Specifically, this study aimed to:
(i)	Examine the impact of current needs on secondary school teachers in Kyela District to join ODL.
(ii)	Assess the influence of professional needs of secondary school teachers in Kyela    District to join the ODL.
(iii)	Assess the influence of future needs of secondary school teachers in Kyela District to join ODL.
(iv)	Examine the impact of curiosity satisfaction needs for secondary school teachers in Kyela District to join ODL.
(v)	Examine the impact of social influence on secondary school teachers in Kyela District to join ODL.

1.5	Research Questions
(i)	In order to assess motivational factors that influence secondary school teachers in Kyela District to join the ODL, the researcher considered the following guiding questions:
(ii)	How do current needs of secondary school teachers in Kyela District motivate them to join the ODL?
(iii)	What are the professional needs, which motivate secondary school teachers in Kyela District to join the ODL?
(iv)	How does future needs motivate secondary school teachers in Kyela District to join the ODL?
(v)	How do curiosity satisfaction impacts motivate secondary school teachers in Kyela District to join the ODL?
(vi)	How do social influences motivate secondary school teachers in Kyela District to join the ODL?
1.6	Significance of the Study
This study aims to uncover the empirical determinants of secondary school teachers’ motivation to join the ODL. This is useful in various ways including the following: The open university of Tanzania would utilize the findings and recommendations of the study to raise the number of students from secondary school teachers; education officers at District level would realize factors associated with the secondary school teachers’ motivation to join the ODL and they would use the findings to carry out proper mobilization strategies in assisting secondary school teachers to join ODL through the OUT not only those in Kyela District but also across the country; findings from this study reveal the pre–requisite conditions necessary to motivate secondary school teachers to join the ODL and information acquired from this study enables other researchers to carry out further research on different or related issues raised from this study. 

1.7	Delimitation of the Study
The study has only involved teachers of public secondary schools in Kyela District. It dealt specifically with motivational factors for secondary school teachers to join the ODL. The study was under the assumption that the in-service programmes are crucial for effective administration, teaching and learning for secondary school teachers. The study also assumed that all the respondents would provide honest and truthful responses.

1.8	Limitations of the Study
In the course of conducting the study the researcher encountered some limitations, including willingness from some of the respondents to receive, answer and return the questionnaires that were administered. Expected number of respondents was 216, however, the number of those who responded accordingly were 175 (81%). A total of 41 expected respondents (19%) did not return the questionnaires that were administered to them.
1.9	Organization of the Study







This chapter reviews related literature in the area related to the motivational factors influencing secondary school teachers to join the ODL in Kyela District in Mbeya Region. The chapter provides the theoretical literature review, empirical literature reviews as well as the knowledge gap.

2.2	Theoretical Literature Review
2.2.1 	Conceptualization of Motivation
Motivation refers to stimuli, which drives a person towards a task then makes commitment to that task, enjoyment and self-esteem increase (Oyzon, et al., 2010). It is the desire to do things and the drive towards a goal, which includes external and internal factors to keep someone consistently, interested and committed to a task, responsibility and put effort to achieve an objective. It is therefore, a fundamental ingredient in setting and achieving goals (Hashmi et al., 2019). A person’s level of motivation can be influenced by himself or others. 

The more a student is motivated to succeed, the more is excited for a higher grade. Motivation often boosts performance. Learners who are often motivated to participate in classroom discussion and activities tend to be higher achievers (Selvi, 2010). Therefore, motivation is a key factor in learning and achievement of learners set goals and objectives.  (Hartnett, et al., 201; Brophy, 2010). 
2.2.2	 Open and Distance Learning
Open and distance education refers to an educational approach in which there is a separation of the learner and the teacher in time and space during delivery of contents (Messo, 2014).  It is an approach in which, it has been designed as a self-directed learning guide for students. ODL is a philosophical construct that seeks to remove barriers and constraints such as age, distance and family commitments that may prevent learners from accessing and succeeding in quality, lifelong education (Buselic, 2012; Ghosh et al., 2012). Open and Distance Learning (ODL) as an educational method of delivering teaching, has been recognized as the most prominent instrument for combating the educational problems existing in a nation like Tanzania (Danaher & Umar, 2010; Letseka, 2015).

2.2.3 	The Impact of Current Needs to Join ODL
Most developing countries in the world are faced with challenges of expanding access to higher education. These challenges are even more observed in places of limited resources and capacity to provide quality higher education for an ever-increasing population. For many countries in Africa, distance education seems to be the best option that can play a role in widening participation to higher education provision using various education delivery approaches to enable all citizens to benefit from this public good (Makoe, 2015; Prinsloo, 2015).

While acknowledging the importance of distance education in widening access, also ODL must provide quality education content at a low cost (Olcott, 2013). Due to this need, the number of Open Distance Learning (ODL) institutions has increased over years. Even campus-based higher education institutions are now offering or considering distance education programmes in expanding higher education skills development and training due to the population growth and demands (Khalid, 2014; Prinsloo, 2015, Oladejo et al., 2014). 
Furthermore, the conventional system caters for the needs of full-time learners from a specific age group enrolled in recognized institutions of learning at various levels of the education system: primary, secondary and tertiary. The requirements of such a system, usually determined by the school, college or university boards, largely excludes many people outside traditional school going age groups, those who are unable to fulfill essential eligibility requirements, and those who need education and training to gain competence in jobs and upgrading of their qualifications and training (Lukwekwe, 2015; Mahruf & Shohel, 2014; Messo, 2014; Oladejo et al., 2014). 
Additionally, Tanzanian established national ICT policy, which aims to use ICT as improved delivery of education and training in all areas including distance learning, as well as to enhance the quality of the learning experience itself. It also aims to expand and improve adult education, lifelong learning and literacy programmes, notably for retraining and re-skilling the work force. The policy also emphasizes the need to develop local content in order to change the current situation from Tanzanians being consumers of foreign ideas and values into the producers of locally relevant knowledge and information. Furthermore, the policy aims to provide opportunities for Tanzanians to interact and communicate with each other (Komba, 2009).
2.2.4 	Influence of Professional Needs to Join the ODL
Open distance learning has been functioning in different ways. On one hand, numerous open universities have emerged to enroll large numbers of new learners while on the other hand; large numbers of traditional universities have begun to offer their programmes through distance education mode (Ghosh et al., 2012). The growth in ICT has reinforced this mode of learning. It is evident that ODL has facilitated new patterns of teaching and learning in educational organizations including innovation in supply of teaching and learning materials and communication between teachers and students. By so doing ODL has played a vital role in the creation of the global knowledge-based society (Danaher & Umar, 2010; Letseka, 2015). Distance learning (DL) has played a great role for development of teachers’ professionalism and continues being an important element in future education and training systems in different countries including Tanzania (Ng’umbi, 2016). Therefore, it is expected to enable adult distance learners to meet their goals and needs through ODL option (Letseka & Pitsoe, 2013).  In the present study, the researcher has assessed the influence of professional needs to join the ODL.

2.2.5 	Influence of Future Needs to join ODL
Among the potential roles of UNESCO in international co-operation for spreading ODL system consists of both intellectual co-operation and technical assistance. Great consideration is given to international, interregional and regional co-operation for the promotion of open and distance learning including awareness, confidence and capacity building among teachers, mapping of relevant experience, success and failures, networking between key players in distance education and educational technology, piloting and adapting educational technologies in different settings, shared development of learning systems programs and learning materials (Ghosh et al., 2012, p.56).
Therefore, open and distance learning will continue being an important element of future education and training systems which will make up part of the repertoire of most educational institutions in the future. The emergence of new forms of distance learning based on new information and communication technologies particularly those supported by the Internet and use of World Wide Web, have significant pedagogical, economic and organizational implications. 

Furthermore, there is a significant trend towards intensifying globalization. Institutional and inter-governmental co-operation is increasing, and the global classroom has been realized in quite a number of projects, particularly in connection with emerging global communications networks. Governmental leadership concerning network development and access will be essential in this area which will offer a lot of internal and external opportunities for development (Biao, 2012). 

2.2.6 	Impact of Curiosity Satisfaction Needs to Join ODL
In order to understand the dynamics of ODL and the characteristics of an ODL practitioner, one needs an effective and complete understanding of the educational system including what the ODL student requires so as to attain intended goals. It is often expected that a good ODL practitioner will possess similar qualifications as a good lecturer at a residential university. 

In the case of an ODL institution, as opposed to the practitioner or lecturer in a classroom or residential university, different types of characteristics may be required in order to effectively impart knowledge to the respective students. Deanery (2012) describes some of the characteristics of a good practitioner of ODL including exhibiting expert knowledge in their subject field, ensuring that study sections or blocks are paced correctly to make progress possible, provision of relevant, positive and constructive criticism and feedback, illustrating the practical applications of the theory they present, and showing enthusiasm for and generating curiosity about the subject matter.

2.2.7 	Impact of Social Influence to Join ODL
Social Influence is the extent to which users perceive others as important such as family and friends in sharing and using a particular technology (Venkatesh et al., 2012). According to social influence theory, users tend to comply with other important referees’ opinions. Therefore, when people who are important to the teachers including academician like headmasters and other colleagues recommend the use multimedia-enhanced content, they are likely to follow their suggestions. In this regard, it is important to include social influence as one of the constructs in ODL (Mtebe et al., 2016).

Among the functions of ODL is to support large-scale campaigns in the field of HIV/AIDS education and is vital in the context of continuing education and training. Non-formal education and community development represents other sectors where ODL is increasingly used. Programmes at a distance often reach substantial numbers of women, in societies where women lack equal opportunities for participation in conventional forms of education and training. ODL system allows abiding themselves to the teaching of many complex issues of the modern world, in which input from a variety of disciplines is necessary (Ghosh et al., 2012).
2.3	Theory Underpinning the Study
2.3.1	Human Capital Theory
The theoretical framework in this study is based on the human capital theory originally proposed by Schultz in 1961 (Goldin, 2014; Kabage, 2015; Sweetland, 1996). Using the Human Capital Theory, Schultz introduced returns on investment, which highlight the cost-benefit analysis of training and education. According to the human capital theory, education or training raises the productivity of workers by imparting useful knowledge and skills. It postulates that expenditure on training and education is costly and should be considered an investment. 
The human capital theory is applicable to this study as it influences decisions in management. By encouraging teachers to attend in-service training, this enhances their abilities and they will feel that high levels of performance are feasible. This theory postulates development of skills as an important factor in production activities. It looks at positive social change as likely to be associated with the production of quality citizenry. This study employed the human capital theory to find out motivational factors for secondary school teachers to join the ODL in human and financial resources in Kyela District. The applicability of the theory in the study could be seen in the fact that the theory had a bearing on school teachers’ competence in performance of tasks. 
Using this theory, the study sought to unearth the necessary teaching and managerial skills that the secondary school teachers could acquire through in-service programmes to improve their human and financial management practices (Blair, 2018; Holden & Biddle, 2016). Furthermore, from the reviewed literature and human capital theory it has been revealed that the motivation for teachers to join ODL has been conceptualized to be dependent on various factors such as teachers’ current needs; professional needs; future needs; their curiosity satisfaction and social influence.
2.4	Conceptual Framework
Huberman and Miles (2014) define conceptual framework as a written or visual presentation that explains either in narrative form or geographically, the main things to be studied, the key factors, concepts or variables and presumed relationships among them. 

Figure 2.1: Conceptual Framework on Motivational Factors for Joining Open and Distance Learning among Secondary School Teachers

Source: Researcher
Therefore, the conceptual framework was deemed important in this study as it helped a researcher to explain the key aspects studied, key factors, concepts or variables, and the presumed relationship among the variables. This conceptual framework has been developed from human capital theory and reviewed literature.
Generally, this conceptual framework performs the target of identifying the association between independent variables and dependent variable. Teachers’ motivation to join ODL as a dependent variable is likely to be influenced by various factors such as current needs, professional needs, future needs, curiosity satisfaction need and social influence as shown in Figure 2.1 above.
2.5 	Empirical Literature Review
A number of empirical studies so far conducted in several countries to assess motivational factors for teachers to join ODL have been reviewed. The reviewed studies were from United States, Malaysia, Taiwan, Kenya and Tanzania. 
2.5.1	Developed Countries
Hartnett et al. (2011) conducted a study on examining motivation in online distance learning environments: complex, multifaceted, and situation-dependent. Case-study methodology was used to explore the complex phenomenon of motivation in a manageable way to advance understanding of learners in Canada. In this study, learners were found to be not primarily intrinsically motivated. Instead, student motivation was found to be complex, multifaceted, and sensitive to situational conditions. The study recommended that both intrinsic and extrinsic types of motivation were found to co-exist and were highly sensitive to situational influences. Taking into consideration the different types of motivation, participants across the two cases reported moderate to high levels of multiple types of extrinsic motivation. However, critical point of view revealed that the study did not disclose situations, which are necessary for intrinsic and extrinsic types of motivation.
Davis et al. (2014) did a study on Massively Open and Online Courses (MOOCs) for Universities and Learners: an analysis of motivating factors in United States. The study focused on motivations to Higher Education Institutions (HEI’s) to create MOOC and motivation of learners to participate in the learning.  The study used quantitative approach.  Data were collected through questionnaires and the age of the responded ranged between 18 and 24 in which 72.5% were male and 25.5% were female. The findings revealed that universities are motivated to develop MOOC materials for the reasons that they predict the learning landscape resulted by e-learning which need for them to be flexible and accommodate the learning as a paramount to student learning. It is their expectation that the developed MOOC materials would add value to the accredited courses. In the case of learners’ motivation to register for courses, the results were of two forms where one group revealed that they register for courses for fulfilling edutainment while the second group focuses at improving their life or career prospects. The study recommended on use of e-learning to ODL students as a solution to diversities caused by location and scarcity of tutors. However, the limitations of e-learning were not disclosed.
Khalid (2014) held a study on factors affecting course satisfaction of online Malaysian University students. The research adopted quantitative research approach while applying co-relational research design which was appropriate to describe and explain the relationship among variables   whereby data were collected using questionnaires. Findings showed that all presences and age were significantly associated with course satisfaction. Also, course satisfaction was found to differ by gender, undergraduate and postgraduate students but was not by core and elective courses. Teaching presence, social presence, and age were found to be significant predictors of course satisfaction when statistically analyzed by a series of two-step hierarchical linear regressions. 
The study concluded that several significant aspects in offering online courses need to be planned comprehensively by online institutions, instructors and course designers. Furthermore, the study recommended that age seemed to be vital consideration for adult learners, where younger and older students learn differently. Critical point of view revealed that the empirical study did not reveal precisely what was supposed to be done for young learners, adult learners and older students.
Zheng et al. (2015) conducted a study on understanding student motivation, behaviours and perceptions on massive open and online courses (MOOCs) in Northern Eastern University of United States The study used qualitative approach with semi structured interview as data collection method. The findings of the study revealed that motivation to join MOOCs was fulfilling current needs, professional needs, future needs, satisfying curiosity and connecting with people. Furthermore, the study revealed that factors affecting retention include high workload, lack of time, challenging course contents, lack of pressure, social influence, lack of awareness, course start up length and learning demand. It also described that students learn from MOOCs through self-moderated, study groups, based on their current needs, integrate online resources other than MOOCs were considered as students motivating factors. The critical review of the empirical study findings lacks detailed clarifications of what is encapsulated in current needs, professional needs, future needs, curiosity satisfaction needs and social influence.
Widjaja and Chen (2017) conducted a study on online learners’ motivation in online learning: the effect of online - participation, social science, and collaboration in Indonesia. The study employed quantitative research approach while experimental design was used to form control and experimental groups. The study findings indicated that higher online learner’s Flow and Attention, Relevance, Confidence, and Satisfaction Model (ARCS) could significantly increase online learner’s perceived skill development, but not their grade. It was also found that only online participation that could significantly enhance online learners’ flow. Furthermore, the study revealed that, other factors including online learner’s extrinsic motivation did not show the significant results. The study provided solutions on how to improve online learning course design, which focuses on online learner’s motivation, particularly by considering the factor of online participation as the strongest factor that drives online learner’s intrinsic motivation. The limitations of this empirical study lie on the fact that the provided solutions on how to improve online learning were not disclosed.
2.5.2	Developing Countries
Dadigamuwa and Senanayake (2012) did a study on Motivating factors that affect enrolment and student performance in an ODL engineering programmes in Sri Lanka. The study was conducted with two convenient samples of students following distance learning courses in engineering technology, conducted by the Open University of Sri Lanka and leading to the award of diploma or degree in Engineering Technology. Most of the students (53%) had taken the courses believing that they could obtain a recognized degree. The students with secondary education qualifications in the mathematics stream were found to be successful, provided that they had selected the ODL programmes with an understanding of the nature of the ODL system. The study recommended that, the success of an ODL programme is heavily dependent on the student approach and commitment, tolerance for ambiguity, a need for autonomy, ability to be flexible and strong responsibility of the academic staff. Furthermore, students need to be focused, strong time managers, and capable of working independently. However, the empirical study was supposed to disclose that capability of working independently could be based mainly on self-learning skills.
Namisiko, et al. (2014) conducted their study on optimization framework for e-learning in developing countries: a case of private universities in Kenya. The study used quantitative approach. Data were collected from students studying both face to face as well as e-learning courses at private universities in Kenya. Data were collected through online questionnaires. A sample of 500 participants including students, lecturers and administrators were used in the study. 
The study identified major challenges facing e-learning deployment and adoption in the private universities in Kenya, which include: e-learning curricula; ICT infrastructure; performance competency; competent instructors and students’ perceived ease use of e-learning. The study recommended on improving e-learning curricula, investing on ICT infrastructure, improving performance competency and employing competent instructors in private universities.
Musingafi et al. (2015) did a study on challenges for open and distance learning (ODL) students: Experiences from students of the Zimbabwe Open University (ZOU). The study used both qualitative and quantitative approaches. Data were collected using questionnaires, structured interviews and documentary review. The results showed that ODL learners were challenged with lack of sufficient time for study, difficulties in access and use of ICT, ineffective feedback and lack of study materials. 
It was recommended that ZOU should strive to strengthen ODL system    in order to achieve effective and balanced teaching and learning that satisfies the desire of the learners to the extent that they would wish to come back to the institution for further studies and feel proud to recommend the institution to others who are seeking for knowledge. However, the empirical study did not reveal what would be done to strengthen ODL systems in order to adequately fulfil learners’ desire to learn through ODL.
Mburu (2017) conducted a study on factors influencing learners’ enrolment in distance learning programmes in Kenya: a case of University of Nairobi. The study employed both qualitative and quantitative approach whereby descriptive survey research design was used. Data were collected through questionnaire and analysed using descriptive statistics aided by Microsoft Office Excel. The study findings revealed that most distant learners are adults employed and with family commitments. Instructional materials mostly used are the modules with little use of online materials, loan facilities from Higher Education Loans Board were not available to distant learners forcing them to get loans from their SACCOS and banks to enable them finance their education and University of Nairobi has not fully embraced use of technology in delivery of distance learning programmes resulting to use of print media as the main mode of delivery. 
The study recommended on improvement of learner support services to cater for the different learner characteristics, there is need to diversify instructional materials to cater for different needs and situations of the distant learners, the government should consider financing distant learners through loans from HELB to ease the fees burden and finally there is need to integrate technology in delivery of distant learning programmes. However, lack of self-study skills among the leaners could have been one of the factors influencing learners’ enrollment in distance learning. Unfortunately, the empirical study did not disclose it.
2.5.3	Studies Conducted in Tanzania
Ng’umbi (2009) conducted a study on the use of ODL for secondary school teachers’ professional development through the Licensed Teacher Programme (LTP) for the untrained teachers. The programme was scheduled from 2007 to 2009. About 1500 untrained teachers were involved in the programme that was designed in the collaboration between the Open University of Tanzania and The Ministry of Education and Vocational training (MoEVT). After initial training, the licensed teachers were expected to continue with further studies in the Open University of Tanzania through ODL. 
The study revealed that the LTP students faced financial constraints. It was stipulated that the MoEVT could sponsor by assisting tuition fees, stationery, book allowance and teaching allowance for OUT studies. However, the study disclosed that the students needed more support to incur additional costs such as frequent travel to the regional centre for various study activities including sitting for examination and face to face meetings.
At school where it was a work station for LTP student teachers, the study revealed that the role of school management was to create supportive atmosphere to LTP student teachers by granting permission to attend face to face sessions, encourage group discussions, ODL learning skills and the use of ICT in supporting distance learners. The critical point of view of this empirical study revealed that the extent to which education supervisors at school were aware of ODL was not disclosed.
Messo (2014) conducted a study on students’ perception on the quality of open and distance learning programmes in Tanzania in which both qualitative and quantitative methods were adopted. The findings showed that about 71.5% students have a positive perception on the overall quality of distance education in Tanzania. About 63.6% of participants were very likely to recommend open and distance learning to others, while 34.8% were somewhat likely to do so. The study therefore concluded that quality of higher education through open and distance learning can be achieved by demonstrating the quality of content, delivery, assessment and outcomes in ODL institutions is better than the traditional forms of education. However, in this empirical study, self-learning skills, which are very important for ODL, were not disclosed to suit student’s perception on the quality of ODL in Tanzania.
In Tanzania, a study done by Lukwekwe (2015) on the factors that affect students’ performance in open and distance learning at the Open University of Tanzania, a case study of Kinondoni Regional Centre employed descriptive survey research design. The study used questionnaires and interview guide to get the information from respondents and found that, most students had a lot of responsibilities and spent less time in studying, coupled with inadequate guidance in the distance mode of education. The study recommended that; educational institutions must communicate to course developers and programme leaders what are acceptable rates of return on distance learning programmes. However, the study did not exhaust all the factors that affect students’ performance in ODL at the Open University of Tanzania such as financial constraints and ODL misconception among the people.
Alphonce and Mwantimwa (2019) conducted a study on students’ use of digital learning resources: diversity, motivations and challenges at Teofilo Kisanji University in Mbeya. The researchers used both quantitative and qualitative research approaches in the study. Cross-section survey was employed as a design of the study while semi-structured interviews were used as tools for data collection. The findings signified that Internet resources were significantly deployed by students than other resources such as CD-ROM, e-book, journals, slides and audio clips as important resources for their learning. Furthermore, the study recommended that students need to be adventurous in their exploration of knowledge on usage of digital learning resources instead of just waiting university training programmes. However, the empirical study did not disclose the limitations of digital learning such as internet problems.
2.6	The Gap in the Literature







This chapter describes various methods, which were applied in conducting this study. It describes the research approach, research design, area of the study, targeted population, sample and sampling techniques, data collection methods, type of data collected, data analysis techniques, data presentation, validity and reliability and ethical consideration.

3.2	Research Approach
This study was conducted by employing quantitative research approach. The use of quantitative research approach is based on the fact that data collected involved the generation of data in quantitative form, which can be subjected to rigorous quantitative analysis in a formal and rigid fashion (Kothari, 2014). A quantitative research approach enabled the researcher to obtain descriptive information from the respondents. 

Due to the limited time to engage in longer fieldwork, the researcher preferred this method in order to optimize the scarce resources available (Gay et al., 2012). Furthermore, the quantitative research approach helped the respondents to give information without any doubt or hesitation and more importantly quantitative research approach enabled the researcher to get unbiased results because the respondents were free to answer the questionnaires, which were self-administered (Creswell, 2014).
3.3	Research Design
The researcher used a cross-sectional research design. This is a type of observational research that analyses data of variables collected at one given point in time across a sample population or a pre-defined sub set. Furthermore, (Setia, 2016) defined cross-sectional research design to be a kind of research whereby a researcher measures the outcome and the exposures in the study participants at the same time. 
The participants in a cross-sectional research design are just selected based on the inclusion and exclusion criteria set for the study. Once the participants have been selected for the study, the researcher follows the study to assess the exposure and the outcomes. The researcher can study the association between the outcome and the exposures. It is also possible that the researcher will recruit the study participants and examine the outcomes in the population. Furthermore, the researcher may also estimate the prevalence of the outcome in those surveyed. This research design is suitable for descriptive analysis.
3.4	Area of the Study
The study was conducted in Kyela District located in Mbeya Region in Tanzania. 
3.4.1	Geographical Location of Kyela
Kyela District is located in the Southern part of Mbeya Region. It lies between 35041 and 300 Longitudes East of the Greenwich Meridian and 9025 and 9040 Latitudes South of the Equator. In the East, Kyela District borders with Makete and Ludewa Districts of Njombe Region. In the West, it borders with Ileje District of Songwe Region. In the North, it borders with Rungwe District of Mbeya Region. The Southern part of the District borders with the Republic of Malawi and Lake Nyasa. According to 2012 population and housing Census, Kyela District had a population of 221,490 people thus 106012 (47.86%) are male and 115,478 (52.14%) are female. 

Figure 3.1: Kyela District Map Showing Geographical Location
Source: Kyela District Council, 2015
3.4.2	Economic Activities
The main economic activity is agriculture. Production of food and cash crops accounts for more than 88% of the District Gross Domestic Product. The main food crop in the District is rice. Other food crops are maize, banana, cassava, potatoes and legumes. The main cash crops grown in the district are Cocoa, Palm Oil and Cashew nuts. Animal keeping industry is another source of income among Kyela District residents. The main animals kept include Cattle (both indigenous and exotic), pigs, chicken, ducks, sheep and goats. Fishing is another source of income for some of Kyela District residents. The presence of Lake Nyasa and big rivers such as Kiwira, Songwe, Lufilyo and Mbaka attract fishing activities.
3.4.3	Justification for Selecting Kyela District
Kyela District was chosen for this study due to the high number of undergraduate secondary school teachers compared to stipulated percentage of the 1995 Education Training Policy. The policy stated that, undergraduate teachers should be below 30% of the total number of teachers at secondary school. Kyela District has 38.1% of undergraduate secondary school teachers. The second reason was long distance from Mbeya Regional Open University study centre (123 km) which can de-motivate secondary school teachers to join ODL. 
3.5	Target Population
The target population for this study was 721 public secondary school teachers in Kyela District. The target population included 275 undergraduate teachers 438 graduate teachers and 8 postgraduate teachers. The selected population based on various characteristics which were vital for data collection and relevant information on motivational factors for joining Open and Distance Learning among secondary school teachers in Kyela.
3.5.1	Undergraduate Teachers
Undergraduate teachers were included in the study because these are Diploma holders who are supposed to make academic and professional advancement so as to meet the required qualifications to fulfill 2014 Educational and Training Policy Directives. It was expected that the majority of student teachers who would opt for ODL studies were undergraduate teachers.

3.5.2	Graduate Teachers
Graduate teachers were included in the study so as to get their views on ODL and to find out whether they can opt to study post graduate studies through ODL specifically the OUT.

3.5.3	Post-graduate Teachers
Postgraduate teachers pursuing postgraduate studies through ODL were included in the study because the majority of post them are more knowledgeable about ODL.

3.5.4	Heads of Schools
Heads of schools were included in the study so as to get their views on ODL and find out whether they support ODL student teachers at their schools. All Heads of schools were graduate teachers.

3.6	Study Sample and Sampling Techniques
3.6.1	Study Sample
The sample size in the study involved 216 teachers who represented the whole study population from Kyela District as outlined in Table 2.1. However, only 175 teachers responded to the questionnaires and open-ended questions given. The majority of teachers who did not respond to the questionnaires and open-ended questions given were secondary school teachers not pursuing ODL studies.
Table 3.1: Sample Composition of Respondents by Category
Technique	Category of respondents	Number of respondents
		Proposed	Teachers who responded
Questionnaires and Open-ended questions	Secondary school teachers pursuing ODL studies.	12	12
	Secondary school teachers not pursuing ODL studies.	182	143
	Heads of secondary school	22	20
Total	216	175




The study used a simple random sampling technique to select twenty public secondary schools out of twenty-two by writing a name of each school on a piece of paper and mix them in a container. Then, the papers were selected randomly to get twenty public secondary schools.

3.6.2.2	Stratified Sampling
In this study, there were various strata, which included: teachers eligible to join undergraduate studies but are not studying through ODL; graduate teachers not studying through ODL; teachers studying ODL postgraduate courses through OUT and teachers studying undergraduate courses at the OUT in which stratified sampling was first used followed by simple random sampling. Furthermore, Heads of schools were also included.
3.7	Data Collection Methods
In undertaking this study, the researcher used both open and closed questionnaires to gather data. The data collected was first coded, tabulated and analyzed by using quantitative methods. Closed and Open-ended questionnaires were administered to undergraduate teachers, graduate teachers, postgraduate teachers and Heads of schools.
Furthermore, the researcher used both open ended and closed ended questionnaires to all respondents due to the nature of the study. The researcher selected this method because it would give the respondents an ample time to answer the questions with correct information since they had plenty of time to consult their records. Thus, enable the researcher to gather a lot of information for a short time at a low cost (Gay, 2012).
3.8 	Data Analysis Techniques
Quantitative data were collected and analysed. Data analysis involved computation of findings found in questionnaires by using descriptive analysis. Data were analysed quantitatively. Quantitative data were analysed by using Microsoft Office Excel Programme in drawing tables and charts. Quantitative presentation involved presentation of data in form of tables, charts, numerals and percentages, which are easy in calculation, and interpretation of the findings.
3.9	Validity and Reliability of Tests
In order to ensure validity and reliability of instruments in this study, the following measures were taken into consideration. Data collection techniques were used as mentioned in section 3.8. Research tools were pre-tested in two Pilot Secondary Schools in Kyela town whereby one secondary school teacher pursuing ODL studies, two secondary school teachers’ not pursuing ODL studies and one Head of school were involved. Moreover, member checking of the research instruments was also used to check on the usefulness of the instruments before their actual use in the field. Also, my supervisor checked all the questionnaires and open-ended questions for validity and appropriateness. All necessary amendments were appropriately integrated.
3.10	Ethical Considerations
3.10.1	Research Permit
The research permission letter from the Vice Chancellor of the Open University of Tanzania was submitted to the Regional Administrative Secretary (RAS) of Mbeya region who in turn wrote to the District Administrative Secretary (DAS) of Kyela district who also wrote to District Executive Officer (DED) who subsequently issued permission for data collection in the selected areas. The permission letter served to introduce researcher to DSEO before being introduced to the research participants.
3.10.2	Informed Consent
The researcher ensured research participants get fully information about all procedures and risks, which involved in the research. The participants were free to either participate or not (Nnebue, 2010). The researcher sought consent from the prospective participants and explained to them about the purpose of the study and how the information will be used. 
3.10.3	Assurance of Confidentiality
The researcher considered confidentiality since it helped the researcher to protect the privacy of research participants (Nnebue, 2010).). The researcher informed participants that the information obtained was not disclosed to anyone outside the parameter of the study. Thus, the researcher assured the confidentiality of the information gathered that was safe from being accessed by any unauthorized person.

3.10.4	Acknowledgement of Sources




DATA PRESENTATION, ANALYSIS AND DISCUSSION OF FINDINGS

4.1	Introduction
This chapter presents the findings on the motivational factors for joining ODL among secondary school teachers presented according to the objectives of the study, conceptual framework and research tasks and questions that guided the study. Assessment has been done to analyze the extent to which teachers’ current needs, professional needs, curiosity satisfaction factors and social influences motivate secondary school teachers to join ODL. Section I presents demographic characteristics of the research participants. 

4.2	Demographic Data of the Respondents

Figure 4.1: Sex of the Respondents

Source: Field Data (2019)
Section II has five (5) Sub sections (section A – E). Each sub section presents data, key findings, interpretation and discussion of the research specific objectives. Section III presents the data, key findings, interpretation and discussion of the open-ended questions, which were based on research specific objectives. Last but not least, is the chapter summary.

Figure 4.1 shows that 109 (62.3%) respondents responded positively to the questionnaires compared to 66 (37.7%) female respondents. This implies that male teachers responded positively to the questionnaire than female respondents. 


Figure 4.2: Marital Status (Heads of Schools and Secondary School Teachers)
Source: Field Data (2019)

From Figure 4, married respondents dominated the list with 127 respondents, followed by single (unmarried) respondents with 46 then divorced respondents with 2 respondents. There were no widowed respondents. 
The results above explain that most of the secondary school teachers suitable for ODL are married people implying that the majority are mature people and were kind enough to respond to questions.
Table 4.1: Age Range
Age (Years)	Teachers Pursuing ODL studies	Teachers not pursuing ODL studies	Heads of schools	Total
	F	%	F	%	F	%	F	%






Source: Field Data (2019)
From Table 4.1, the majority of the respondents are of 31- 40 years which is represented by 89 respondents. Next were respondents of 21 – 30 years who were represented by 50 respondents. 41 – 50 years’ respondents were 23 whereas over 50 years’ respondents were 13. There was no respondent of less than 20 years of age. 
Table 4.2: Level of Education








Source: Field Data (2019)
Table 4.2 reveals that, the highest number and percentage of respondents was of other education level i.e. Diploma in Education followed by Bachelor Degree. Masters degrees were very few 4 (2.3%) this implies that ODL for secondary school teachers is inevitable.
Table 4.3: Number of Teaching Years in Secondary School
Years	Teachers Pursuing ODL studies	Teachers not pursuing ODL studies	Heads of schools	Total
	F	%	F	%	F	%	F	%





Source: Field Data (2019)
Table 4.3 reveals that, the majority of secondary school teachers 116 (66.3%) have been teaching in secondary schools for more than five years. This implies that, the majority of secondary school teachers have served for a long time hence they might have socio-economic responsibilities therefore ODL is suitable to them.
Table 4.4: Number of Years Working as a Head of School
Years	Heads of schools	Total
	F	%	F	%





Source: Field Data (2019)
Table 4.4 shows that, the majority of Heads of schools 12 (60%) have been in their position for more than five years. They are expected to know the importance and great need of ODL for their teachers’ academic and professional advancement.

4.3	The Extent to which Current Needs Motivated Secondary School Teachers to Join ODL
Objective one intended to explore the extent to which current needs motivate secondary school teachers to join ODL. The specified current needs were: the need to cope with 2014 Education and Training Policy, the need for teachers’ paradigm shift in teaching and learning approach and the need to cope with technological changes. A questionnaire was used to solicit information to 175 respondents who responded to this objective and results are presented for each specified need in the tables.

4.3.1	Percentage Distribution of the Respondents’ Opinions on Current Needs
The extent to which current needs motivate secondary school teachers to join ODL is shown in percentage for each current nee identified based on respondents’ opinions.
The first category of current need was the need to cope with 2014 Education and Training Policy is presented in Table 4.7.1. The Table shows respondents’ opinions on the extent to which 2014 Education and Training Policy motivated secondary school teachers to join ODL.

Inference can be drawn from Table 4.5 that some secondary school teachers are motivated to join ODL so as to fulfill 2014 Education and Training Policy requirements, which insist that every secondary school teacher who teaches in form III to form VI should be a university graduate. The policy further clarifies that all Heads of schools must have a minimum qualification of a first degree.
Table 4.5: Respondents’ Opinions on 2014 Education and Training Policy







Key: F= Frequency, %=Percentage
Source: Field Data (2019)

Inference can be drawn from Table 4.5 that some secondary school teachers are motivated to join ODL so as to fulfill 2014 Education and Training Policy requirements, which insist that every secondary school teacher who teaches in form III to form VI should be a university graduate. The policy further clarifies that all Heads of schools must have a minimum qualification of a first degree.

Findings of the respondents’ opinions under the extent to which the need to cope with 2014 Education and Training Policy has motivated secondary school teachers to join ODL revealed that 98 respondents (59%) rated great extent. Next were 40 respondents (22.9%) who rated moderate extent. Furthermore, 29 respondents (16.6%) rates less extent while 8 respondents (4.5%) rated the need to be of least extent.
The second type of current need was the need to cope with new teaching and learning approach, which is known as paradigm shift. This is a teaching and learning approach which is learner centred. In this context, teachers decide to join ODL so as to acquire updated knowledge of teaching and learning approach, which is appropriate to current teaching and learning contexts. Findings are presented in Table 4.6.

Table 4.6: Respondents’ Opinions on Paradigm Shift in Teaching and Learning Process








Source: Field Data (2019)
Findings from the respondents’ opinions on the extent to which paradigm shift in teaching and learning process has motivated secondary school teachers to join ODL has revealed that 93 respondents (53.1%) have ranked the need great extent. 45 respondents (25.7%) ranked the need to moderate extent, 25 respondents (14.3%) ranked it to be of less extent and 12 respondents (6.9%) ranked the need to least extent.
The need to cope with technological changes was the third current need which motivated some secondary school teachers to join ODL. This need is presented in Table 4.7.
Table 4.7: Respondents’ Opinions on the Need to Cope with Technological Changes








Source: Field Data (2019)
Findings from Table 4.7 revealed that the opinions of respondents varied from great extent to least extent. A total number of 91 respondents (52%) rated the need to great extent where 38 respondents (21.7%) rated the need to moderate extent while 31 respondents (17.7%) rated the need to less extent whereas 15 respondents (8.6%) rated the need to be of least extent. Respondents’ opinions reveal that a good teacher must always learn to cope with technological changes.
Interpretation from all the findings related to current needs being a factor which motivated secondary school teachers to join ODL are based on current career requirements, which need to be fulfilled through further studies.
These findings are related to the empirical study conducted by Hartnett et al (2011) who conducted a study on examining motivation in online distance learning environments: complex, multifaceted and situation dependent.
Findings from this study revealed that learners were found to be not primarily intrinsically motivated. Instead, student motivation was found to be complex, multifaceted and sensitive to situational conditions. However, the student motivation which have been pointed out in the findings have been mentioned in general terms whereas findings from this study have been revealed in the specific context. Current needs which have been specified as a motivation to join ODL are not only based on situational conditions but also career development requirements based on 2014 Education and Training Policy, technological changes and required education qualifications for promotion. These are the specific current needs, which are motivational factors for secondary school teachers to join ODL.
In addition to the questionnaire given to objective one which aimed to solicit information on current needs for secondary school teachers to join ODL, an open-ended question was given to 155 respondents which targeted to get reasons to why distance education programmes should be encouraged over convention learning programmes currently.
Findings from the respondents revealed that 127 respondents (81.1%) commented that distance education programmes should be encouraged over convention learning programmes because distance education is reasonably cheaper compared to the conventional education programmes. Next comment was given by 124 respondents (80%) who stated that distance education programmes are relatively flexible in time. This means that in distance education programmes, learners are given room to choose suitable time to execute certain activities. Furthermore, 122 respondents (78.7%) commented that distance education programmes give room for economic production while studying. This is a motivation for adult learners who have socio-economic responsibilities. Also, 121 respondents (78%) stated that distance education programmes give room for teachers to study without disturbing the school programmes. Last but not least, 120 respondents (77.4%) commented that distance education programmes encourages curiosity and self-reliance attitude through independent study practices.
These findings are closely related to the empirical study conducted by Hartnet et al (2011). The study was based on examining motivation in online distance learning environments. Complex, multifaceted and situation dependent. Findings from this study revealed that learners were found to be not primarily intrinsically motivated instead students’ motivation was found to be complex multifaceted and sensitive to situational conditions. The study recommended that both intrinsic and extrinsic types are situational influences.
However, there is a gap between the findings of the empirical study by Hartnet et al (2011) and findings of this study. Whereas the findings of Hartnet et al (2011) revealed the quality of distance education in general motivating contexts such as intrinsic and extrinsic motivation, complex multifaceted and sensitive to situational conditions, findings from this study have specifically revealed the qualities of ODL and social contexts which can motivate secondary school teachers to join ODL. These qualities specified ODL to be reasonably cheap and flexible in time to allow the learners engage in socio-economic activities necessary for their social welfare and economic productions while studying. These findings are in line with the current socio-economic context as well as current technological contexts for e-learning. These findings are in line with objective one which aims at examining the current needs for secondary school teachers to join ODL.
4.4	The Extent to which Professional Needs Motivated Secondary School Teachers to Join ODL
Objective two aimed to explore the extent to which professional needs motivate secondary school teachers to join ODL. Professional needs are the needs that motivate secondary school teachers to make professional advancement for better performance. Professional needs are based on career development, professional upgrading and promotion and improved job performance. A questionnaire was used to solicit information to 175 respondents who responded by giving opinions to each specific professional need. 

4.4.1	Percentage Distribution of Respondents’ Opinions on the Professional Needs
The extent to which professional needs motivate secondary school teachers to join ODL has been ranked in percentage depending on the opinions given by the respondents for each revealed professional need. The first professional need was career development. Career development in this context means improvement of series of skills and knowledge acquired in training which leads to improvement in teaching profession. Respondents’ opinions on the extent to which career development motivate secondary school teachers to join ODL has been presented in Table 4.8.

Findings from Table 4.8 have revealed that out of 175 respondents, 88 (50.3%) rated the need to be of great extent whereas 45 (25.7%) rated the need to moderate extent. Furthermore, 32 (18.3%) rated the need to less extent while the rest 10 (5.7%) respondents rated the need to least extent.
Table 4.8: Respondents’ Opinions on the Need for Career Development








Source: Field Data (2019)
The second professional need was professional upgrading and promotion prospects. Respondents’ opinions to this need have ranked the need from great extent to least extent. Respondents’ opinions to this need are presented in Table 4.9.
Table 4.9: Respondents’ Opinions on Professional Upgrading and Promotion








Source: Field Data (2019)
Findings from Table 4.9 reveal that desire for professional upgrading and promotion play a great role to motivate secondary school teachers to join ODL. Total number 89 respondents (50.9%) rated the need to great extent. Also, 47 respondents (26.9%) rated the need to moderate extent. Furthermore, 26 respondents (14.9%) rated the need to less extent while 13 respondents (7.4%) rated the need to least extent.
Desire to improve job performance was the third professional need of which the respondents gave their views. Improved job performance in this context means updated teaching and learning approach together with result based educational management. A questionnaire was used to solicit information on the need to have improved job performance as a motivation for secondary school teachers to join ODL. Results of the respondents are presented in Table 4.10.
Table 4.10: Respondents’ Opinions on Improved Job Performance








Source: Field Data (2019)
Respondents’ opinions from Table 4.10 revealed that the desire to get improved job performance through knowledge and skills, which are obtained, in ODL was one of the professional needs that motivate secondary school teachers to join ODL. Respondents’ opinions rated the need in the following aspects:
The findings revealed that, 80 respondents (45.7%) rated the need to great extent while 45 respondents (25.7%) rated the need to moderate extent. Furthermore, 32 respondents (18.3%) rated the need to less extent whereas 18 respondents (10.3%) rated the need to be of least extent.
Interpretation from the findings on the extent to which professional needs motivate secondary school teachers to join ODL reveal that, one of the major factors for secondary school teachers to join ODL is to improve their professional level of competence and seek for profession recognition, hence improve their life. 
Empirical study, which is related to the findings of professional needs of this context was done by Davis et al (2014) who conducted a study on Massive Open and Online Courses (MOOCs) for Universities and learners, an analysis of motivating factors which focused on motivation to higher education institutions (HEI’s) in United States. The results were of two forms whereby, one group revealed that they registered for courses for fulfilling edutainment while the second group focused at improving their life or career prospect hence improvement of their professional level of competence. 
However, while the empirical study has not clearly pointed out the context of edutainment life improvement and career prospects referred to, this study has found out professional needs referred to as career development, professional upgrading, professional promotion and job performance improvement.
In addition to the questionnaire given to objective two on professional needs for secondary school teachers to join ODL, an open-ended question was given to 20 respondents who were Heads of schools which required them to mention professional and managerial issues to be done by the school management to ensure that the majority of secondary school teachers prefer to join ODL.
Findings from 20 respondents revealed that 19 respondents (95%) stated that Heads of schools in collaboration with academic masters should educate all the staff members at their school on the importance of ODL and instruct self-study skills necessary for ODL. Next, 18 respondents (90%) recommended that there is a need for Heads of school in cooperation with academic masters to encourage and provide guidance and counseling services to teachers pursuing ODL studies. 

Furthermore, 17 respondents (85%) commented that ODL graduate teachers should be promoted to perform duties allocated at school level such as being heads of subject departments, academic masters and Deputy Heads of schools. Lastly, 16 respondents (80%) recommended that ODL study groups should be formed at school level to encourage cooperative learning and discourage misconception about ODL.

These findings are related to the empirical study conducted by Ng’umbi (2009). The study revealed that there was student teacher dropout in schools where school management did not support fully the student teachers who were pursuing ODL studies. In these schools, Heads of schools were reported to have denied LTP student permission to attend face-to-face session because the role of school management was not made clear and some Heads of school were not aware of how LTP study was being operated.

However, there is a slight difference between the empirical study findings and the findings from this study. Whereas Ng’umbi (2009) findings insisted on provision of support services at school level to motivate student teachers of ODL, findings from this study have revealed that student teachers of ODL can be motivated to study when the whole school community is sensitized to have positive attitude towards ODL and motivating prospects of the ODL graduate are made clear at school level.
4.5	The Extent to which Future Needs Motivate Secondary School Teachers to Join ODL
Objective three intended to explore the extent to which future needs motivate secondary school teachers to join ODL. The identified future needs for secondary school teachers in this context were the need for flexibility to cope with new technology and skills, salary increase prospects and increased employment market. A questionnaire was used to solicit rating opinions on the identified three future needs.
4.5.1	Percentage Distribution of Respondents’ Opinions on the Future Needs
The extent to which future needs motivate secondary school teachers to join ODL is ranked in percentage for each identified future need. The percentage ranking is based on the respondents’ opinions.
One of the identified future needs was the need for flexibility to cope with new technology and skills as a motive for some secondary school teachers to join ODL. Flexibility to cope with technology and skills in this context refers to updated teaching media technology and teaching skills and approach, which are competence based. Respondents’ views in rating this need are presented in Table 4.11.
Table 4.11: Respondents Opinions on the Need for Flexibility to Cope New Technology and Skills








Source: Field Data (2019)
Findings from the views of the respondents on the extent to which the need for flexibility to cope with new technology and skills has motivated secondary school teachers to join ODL are based on the rating from great extent to least extent. The opinions of the respondents in Table 4.9.1 has shown that 75 respondents (42.9%) rated this need as of great extent. Next were 49 respondents (28%) who rated the need to moderate extent. Furthermore, 28 respondents (16%) rated the need as of less extent while 23 respondents (13%) rated the need to be of least extent.
Salary increase prospect was another future need, which was revealed by the respondents that it has motivated some secondary school teachers to join ODL. It was expected by some respondents that after successful completion of their studies, salaries could be increased to the level of their education qualifications. Respondents’ opinions on the extent to which salary increase prospects motivated secondary school teachers to join ODL has been ranked from great extent to least extent as presented in Table 4.12.
Table 4.12: Respondents Opinions on Salary Increase Prospects








Source: Field Data (2019)
Findings from Table 4.12 have shown that the extent to which salary increase prospects as a motivation for secondary school teachers to join ODL has been ranked in four categories of extents. 52 respondents (29.7%) ranked the need to be of great extent. 43 respondents (24.6%) ranked the need to moderate extent. Furthermore, 47 respondents (26.9%) ranked the need to less extent whereas 33 respondents (18.8%) ranked the need to be of least extent.
Increased employment market was the third factor, which was revealed by the respondents to motivate some secondary school teachers to join ODL. This means that some secondary school teachers opted to pursue their studies through ODL so as to get education qualifications, which could extend their employment market. Table 4.13 presents the extents to which increased employment market has been ranked.
Table 4.13: Respondents Opinions Increased Employment Market








Source: Field Data (2019)
Findings from Table 4.13 revealed that majority of the respondents ranked the increased employment market need to great extent while few of the respondents ranked the need to less and least extent. This has been proved by 61 respondents (34.9%) who ranked the need to be of great extent while 54 respondents (30.9%) who ranked the need to moderate extent followed by 41 respondents (23.4%) who ranked the need as of less extent whereas the rest which, were 19 respondents (10.8%) ranked the need to be of least extent.
Interpretation of the findings from questionnaire which intended to explore the extent to which, future needs motivate secondary school teachers to join ODL has been revealed from the study that some secondary school teachers decide to join ODL so as to have better future working atmosphere. Through professional and academic advancement, secondary school teachers can acquire knowledge and skills which will make them competent to cope with new and future technological changes. After graduation, there is a prospect of salary increase hence raising status and employment market.
The three findings which were based on future needs are related to the empirical study done by Zheng et al. (2015) who conducted a study on understanding student motivation and perception on Massive and Online Courses (MOOCs) in North Eastern University of United States. The study used qualitative approach with semi-structured interview on data collection method. The findings of the study revealed that motivation to join MOOCs was fulfilling various needs including future needs. However, the empirical study did not mention specifically the future needs for the students’ motivation to join online courses.
Findings from the conducted study have revealed specific future needs for secondary school teachers, which motivate them to join ODL. The future needs mentioned were acquisition of knowledge and skills so as to cope with technological changes and teaching approach, prospects of salary increase after acquiring the required educational qualifications and employment market.
In addition to the questionnaire given to objective three, an open-ended related the objective three was given. The open-ended question aimed to get comments from 155 respondents on what should be done in the near future to improve the effectiveness of distance education programmes for secondary school teachers.
Findings from 155 respondents revealed that there were some comments from the respondents, which were based on the suggestions on what should be done to improve the effectiveness of distance education programmes for secondary school teachers’ academic and professional development in the near future. The first comment was given out by 153 respondents (98.7%) who commented that distance education institutions should improve communication systems and internet accessibility. Secondly, 130 respondents (83.9%) suggested that Regional Open University study centres should be increased specifically to the peripheral districts, which are far from regional headquarters. 
Also 121 respondents (78.1%) commented that the number of OUT lecturers should be increased to cope with increasing number of students and study centres. Furthermore, 117 respondents (75.5%) suggested that OUT staff in every region in collaboration with secondary education officers should mobilise secondary school teachers to join ODL. Last but not least, 116 respondents (74.8%) suggested that Higher Education Students’ Loans Board should provide loans to all ODL students who request for the loans.
Inference from the findings reveal that in updated communication system, internet accessibility, increased number of study centres and lecturers are essential for the effectiveness of distance education programmes for secondary school teachers in Tanzania. The majority of the respondents insisted that updated communication system and internet accessibility would simplify online studies. Increased number of lectures would enable the OUT to increase the number of study centres and face-to-face sessions. More face-to-face sessions will enable students to perform better in their examinations because they will frequently be guided with the principles of how to study through ODL.
Findings from this study are related to the empirical study, which was done by Musingafi et al (2015) on the challenges for Open and Distance Learning (ODL) students. Experiences from students of Zimbabwe Open University (ZOU). Findings from this study showed that ODL Learners were challenged with lack of sufficient time for study, difficulties in access and use of ICT, ineffective feedback and lack of study materials. It was recommended that ZOU should strive to strengthen ODL system in order to achieve effective and balanced teaching and learning that satisfies the desire of the learners. However, the findings from the empirical study revealed challenges facing ODL learners and recommended general ways to overcome the challenges. This study has revealed specific five ways to improve learners’ challenges.
4.6	The Extent of Relevance of Curiosity Satisfaction Needs for Secondary School Teachers to Join ODL
Objective four intended to assess how curiosity satisfaction is relevant to the motivation of secondary school teachers to join ODL. The curiosity satisfaction factors in this context are based on teacher’s motives or desire to cover knowledge gaps while working and desire to explore new knowledge while working. Clarification of these needs is as follows:
Coverage of education gaps while at work place means that teachers of lower level of education tend to study further to cover the gap of education level which they miss. Teachers who hold Diploma in Education tend to get a degree and degree holders tend to get second degree. A teacher of two degrees may want to get the third degree. Teacher’s tendency to aspire higher education so as to improve their performance and status has been termed as curiosity satisfaction factor of the need to cover education gaps while working. This has been regarded as one of the motives for secondary school teachers to join ODL. 
Desire to explore new knowledge in teaching and learning process is another curiosity satisfaction need. One of the qualities of good teachers is to be a learner (students) throughout his/her life. Teacher’s curiosity tendency to aspire getting more knowledge and skills so as to improve their performance is regarded as a motivation for secondary school teachers to join ODL. This is very important now because there is a paradigm shift whereby teaching and learning process is changing from knowledge based to competence based approach.
4.6.1	Percentage Distribution of the Respondents’ Opinions On Curiosity Satisfaction Needs to Join ODL
The extent of relevance of curiosity satisfaction need for the motivation of secondary school teachers to join ODL has been ranked in percentage for each identified curiosity satisfaction need. There are only two identified curiosity satisfaction needs which are the desire to cover education gap and the desire to explore new knowledge in teaching and learning process.
Coverage of education gap for secondary school teachers has been revealed as curiosity needs motivation for secondary school teachers to join ODL. A questionnaire was used to solicit information on the extent of relevance to which coverage of knowledge gap motivated secondary school teachers to join ODL. Respondents’ opinions are presented in Table 4.14.
Table 4.14: Respondents’ Opinions on Coverage of Education Gap








Source: Field Data (2019)
Findings from the respondents’ opinions on the extent of relevance to which the need to cover knowledge gap motivated some secondary school teachers to join ODL have been presented in Table 4.14. Respondents’ opinions revealed that 46 respondents (26.3%) commented on the need to be highly relevant. Next were 64 respondents (36.6%) who rated the need to be relevant. Furthermore, 41 respondents (23.4%) ranked the need to be of less relevance whereas 24 respondents (13.7%) ranked the need to be not relevant.
The desire to explore new knowledge in teaching and learning process was another curiosity satisfaction need, which was revealed by the respondents. Table 4.15 has presented the opinions of the respondents on the extent of relevance to which the desire to cope with technological advancement motivated secondary school teachers to join ODL.
Table 4.15: Respondents’ Opinions on the Desire to Explore New knowledge in Teaching and Learning Process








Source: Field Data (2019)
Findings from the respondents’ opinions on the extent of relevance of the desire to explore new knowledge in teaching and learning process in the context of motivating secondary school teachers to join ODL revealed that 47 respondents (26.9%) commented on the need to be highly relevant while 63 respondents (36%) commented on the need to be relevant. Furthermore, 38 respondents (21.7%) commented that the need is of less relevance whereas 27 respondents (15.4%) regarded the need to be not relevant.
Interpretation from the findings on curiosity satisfaction need reveal that learners must have curiosity tendency. Good learners must have high curiosity tendency. Good teachers are good learners throughout their lives. Therefore, a good teacher must fulfill his/her curiosity by learning not only in convention institution but also through ODL. These findings are to some extent related to the empirical study done by Zheng et al (2015) who conducted a study on understanding student motivation behaviours and perception on Massive Open and Online Courses (MOOCs). One of the findings of the study revealed that motivation to join MOOCs was satisfying curiosity. However, he did not specify which curiosity satisfaction needs were reflected to. In this study curiosity satisfaction needs have been mentioned as secondary school teachers motive to cover education gaps and desire to explore new knowledge in teaching and learning process.
In addition to the questionnaire given to objective four which required 175 respondents to show the extent to which curiosity satisfaction need motivate secondary school teachers to join ODL, an open-ended question was given to 20 respondents which required them to mention what should be done by the District Council to ensure that secondary school teachers are motivated to join ODL.
Findings from 20 respondents revealed that the respondents had five issues, which the District Council has to do to ensure that secondary school teachers are motivated to pursue further studies through ODL. First, 18 respondents (90%) commented that the district council through secondary education department should sensitize secondary school teachers to join ODL. Next 17 respondents (85%) suggested that there is a need for the district council to conduct seminars to secondary school teachers on self-learning skill. Also 16 respondents (80%) commented that there is great need for the district council to allocate a budget to support secondary school teachers pursuing ODL studies. Furthermore, 14 respondents (70%) commented that disciplined and hardworking ODL graduate teachers should be promoted to the positions of Heads of school, Ward Education Officers or Heads of Education Department. Last but not least, 13 respondents (65%) commented that the district authorities should grant permission for face to face and examination sessions without delaying bureaucracy.

Findings of this open ended question have revealed what is supposed to be done by the District Council for the betterment of secondary school teachers ODL programmes in the future. These findings are closely related to the empirical study conducted by Lukwekwe (2015) on the factors affecting students’ performance in open and distance learning at the Open University of Tanzania, a case study of Kinondoni Regional Centre. Findings from his study revealed that most students had a lot of responsibilities and spent less time in studying, coupled with inadequate guidance in the distance mode of education.

However, there is a gap between the findings of the empirical study and the findings of this study. Whereas the findings from the empirical study focused mainly on the requirements of the students pursuing ODL studies at the Open University of Tanzania while findings from this study revealed not only what is supposed to be done to the ODL students but also the need to sensitize expected ODL student so that they may willingly join ODL. Furthermore, the study has revealed motivating issues to the ODL graduates such as salary increase and promotion to various education positions.

4.7	Social Influence as a Motivation Factor for Secondary School Teachers to Join ODL
Objective five intended to explore how social influence impacts motivate secondary school teachers to join ODL. The specified social influences under this context were the influence to raise job status while working and socio-economic responsibilities. A questionnaire was used to solicit opinions from respondents on the extent of agreeing and disagreeing on social influences being a motive for secondary school teachers to join ODL. Each specified social influence has been presented in a Table.
4.7.1	Percentage Distribution of the Respondents’ Opinions on Social Influence to Join ODL
The extent to which social influences act as a motivation for secondary school teachers to join ODL are reflected from the respondents’ opinions whereby the extent to which the respondents agree or disagree for each social influence is ranked in percentages. Raising on job status is a social factor of which the respondents’ opinions on the extent to which they agree or disagree has been presented in Table 4.16.
Findings from the respondents’ opinions have ranked the social influence factor of raising on job status by revealing the extent of agree or disagree in the following contexts. A total number of 66 respondents (37.7%) strongly agree that raising on job status is a motive for some secondary school teachers to join ODL. Next were 54 respondents (30.9%) agree that raising on job status is a social influence that motivates secondary school teachers to join ODL. Contrary to the previous listed respondents, 32 respondents (18.3%) disagreed whereas 23 respondents (13.1%) strongly disagreed on this motive.
Table 4.16: Respondents’ Opinions on Raising on Job Status








Source: Field Data (2019)
Socio-economic responsibilities have been regarded as a factor that motivates some secondary school teachers to join ODL. This factor is based on the fact that secondary school teachers are adults who are responsible to their families, work stations and communities they live in. They are most likely engaged in economic activities to increase income and raise production. They probably have social duties to perform. In such contexts, they opt to pursue their studies through ODL rather than joining convention institutions which might compel them to leave their families and weaken their economic production. A questionnaire was used to solicit opinions from the respondents on the extent to which they agree or disagree on socio-economic responsibilities as a motive for secondary school teachers to join ODL. Views are presented in Table 4.17.

Table 4.17: Respondents’ Opinions on Socio-economic Responsibilities








Source: Field Data (2019)

Findings from Table 4.17 revealed that 68 respondents (38.9%) gave out their views that they strongly agree whereas 56 respondents (32%) agreed. Furthermore, 31 respondents (17.7%) disagree to this motive while 20 respondents (11.4%) rated strongly disagreeing on socio-economic responsibilities being a motive for secondary school teachers to join ODL.
Findings from the respondents on social influence impact on joining ODL revealed that the society in which secondary school teachers live have great impact on teachers academic and professional development through ODL. Raising on job status while working and socio-economic responsibilities involve taking care of family duties, social responsibilities and involving in economic activities to increase income while studying at home can greatly influence some secondary school teachers to join ODL.
Inference from the findings of this study reveal that family members, the community, co-workers, educations supervisors and employers need to have appropriate concept and positive attitude towards ODL so as to influence positively the secondary school teachers to join ODL.
Findings of this study are closely related to empirical study by Mburu (2017) who conducted a study on factors influencing learner’s enrolment on distance learning programmes in Kenya, a case study of University of Nairobi. The study findings revealed that most distant learners are adults employed and with family commitments who got study loan from the SACCOS and banks.
However, these findings did not reveal how social influence impact (motivate or demotivate) adult learners to join ODL. This study has covered the gap between the findings of the empirical study and the findings of this study by pointing out not only family commitments but also socio-economic responsibilities which can motivate or demotivate secondary school teachers to join ODL so as to study while fulfilling their socio-economic duties.
In addition to the questionnaire given on objective five on the social influences that motivate secondary school teachers to join ODL, an open-ended question which required 155 respondents to show social factors that are drawbacks to secondary school teachers to join ODL was given.
Findings revealed that 135 respondents (77.1%) commented that inadequate information about ODL in various societies is a drawback for some secondary school teachers to join ODL. Secondly, 124 respondents (70.9%) stated that discouragement from teachers with misconceptions of ODL is also a drawback for some secondary school teachers to join ODL. 

Furthermore, 115 respondents (65.7%) revealed that financial constraints are drawbacks to some teachers to join ODL while 112 respondents (64%) commented that discouragement from family members is also a drawback for some secondary school teachers to join ODL. Lastly, 109 respondents (62.3%) stated that over concentration on social responsibilities is a drawback to some secondary school teachers to join ODL.

These findings on social factors which are drawbacks to secondary school teachers to join ODL are based on socio-economic contexts and the students’ perception on the quality of Open and Distance Learning programmes. These findings are related to the empirical study by Messo (2014) who conducted a study on students’ perception on the quality of Open and Distance Learning in Tanzania. These finding showed that 71.5% of the students had a positive perception on the overall quality of distance education in Tanzania. About 63% of participants were very likely to recommend open and distance learning to others while 34% were somewhat likely to do so. The study concluded that the quality of higher education through the open and distance learning can be achieved by demonstrating that the quality of the content, delivery, assessment and outcomes in ODL institutions is better than the traditional forms of education.




SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

5.1	Introduction
This chapter presents the summary, conclusions and recommendations of the study on motivational factors for joining Open and Distance learning among secondary school teachers in Kyela, Tanzania. The first part of this chapter provides a summary of this study, which includes the purpose of the study, specific objectives, literature reviews and research methods. The second part summarises the major findings and the discussion of the study. The third part presents the conclusions. Last but not least, the fourth section provides the recommendations of the study.
5.2	Summary of the Study
The main purpose of this study was to examine motivational factors for joining Open and Distance Learning among secondary school teachers in Kyela, Tanzania. Specifically, the study attempted to accomplish five research objectives. 
(i)	To examine the impact of current needs on secondary school teachers in Kyela District to join ODL.
(ii)	To assess the influence of professional needs of secondary school teachers in Kyela District to join ODL.
(iii)	To assess the influence of future needs of secondary school teachers in Kyela District to join ODL.
(iv)	To examine the impact of curiosity satisfaction needs for secondary school teachers in Kyela District to join ODL.
(v)	To examine the impact of social influence on secondary school teachers in Kyela District to join ODL.

The study was guided by Human Capital Theory originally proposed by Schultz in 1961 as quoted by Sweetland (1996). Under Human Capital Theory Schultz introduced returns on investment, which highlights the cost benefit analysis of training and education. According to the human capital theory, education or training raises the productivity of workers by imparting useful knowledge and skills. This theory postulates development of skills as an important factor in production activities. The study employed the human capital theory to find out motivational factors for secondary school teachers to join ODL in human and financial resources in Kyela District. The applicability of the theory to the study can be seen in the fact that the theory has a bearing on school teachers’ competence in performance of tasks. Using this theory, the study sought to unearth the necessary teaching and managerial skills that secondary school teachers could acquire through in-service programmes to improve their human and financial management practices, (Sweetland, 1996).

This study was confined in Kyela District. Kyela District was selected because it is far from Mbeya regional OUT centre (123 Kilometers) and has a low number of secondary school teachers pursuing ODL studies. The sample of this study involved 175 respondents. The accessed study sample involved 12 secondary school teachers pursuing ODL studies 143 secondary school teachers not pursuing ODL studies and 20 Heads of secondary schools. Purposive and random sampling techniques were used to obtain the categories of the respondents.
The study employed quantitative research approach informed by a cross-sectional design. The study also employed questionnaires and open-ended questions for data collection. Quantitative data were analysed with the help of Microsoft Office Excel computer programme and were summarized in tables, charts of frequencies and percentages.

5.3	Summary of the Major Findings
The study came up with the following major findings corresponding to the research objectives.

5.3.1	The Impact of Current Needs on Secondary School Teachers to Join ODL
Findings of the study disclosed that some secondary school teachers opt to join ODL to fulfill current requirements suitable for their professional and academic prosperity. The need to cope with 2014 Education and Training Policy requirements. For secondary school teachers, the need to cope with updated of teaching and learning approach (Learner centred and competence based) and the need for secondary school teachers to cope with technological changes in teaching profession were the identified current needs which motivated secondary school teachers to join ODL.

5.3.2	The Influence of Professional Needs for Secondary School Teachers to Join ODL
Findings from the study revealed that motivation to join ODL for most of secondary school teachers were based on professional requirements. The professional requirements encapsulated career development, promotion prospects and improved job performance. Career development involved academic and professional advancement. Promotion prospects are the expected rewards after achieving required education level. These rewards involve various academic and managerial positions such as being a Head of school, a Head of department and being a Ward Education Officer. Improved job performance involves acquisition of required knowledge and skills in teaching profession which enables a teacher to perform his/her duties in a better way and at a required standard.

5.3.3	The Influence of Future Needs for Secondary School Teachers to Join ODL
Findings from the study revealed that some secondary school teachers are motivated to pursue their studies through ODL because they are influenced by future needs. They opt to study through ODL so as to have bright future in their teaching profession.

The identified future needs which motivate secondary school teachers to join ODL involved flexibility to cope with new technology and skills, salary increase prospects and increased employment market. Flexibility to cope with new knowledge and skills means that, since teaching approach and skills can change at any circumstance, secondary school teachers who are unable to pursue their studies in convention universities opt to join ODL so as to acquire new knowledge and skills relevant to their work performance. Salary increase and increased employment market are the expectations which ODL student teachers expect to get after successful graduation. Since the level of education in most cases determine the salary to be paid, some secondary school teachers who are undergraduate, opt to pursue ODL studies through OUT with the aim of getting university graduate salaries and increase employment market.

5.3.4	The Impact of Curiosity Satisfaction Needs for Secondary School Teachers to Join ODL
Findings of the study revealed that coverage of education gaps and desire to explore new knowledge in teaching and learning process are curiosity satisfaction needs, which motivate secondary school teachers to join ODL. Tendency to cover education gap by joining ODL for further studies is the impact of curiosity satisfaction need especially for undergraduate secondary school teachers. These teachers tend to pursue degree courses through the OUT to cover education and knowledge gap, which lowers their competence and confidence at work. Some secondary school graduate teachers also decide to join ODL with a desire to see how competent and confident they will be after successful graduation of each aspired education level.
The desire to explore new knowledge on teaching and learning process is the second impact of curiosity satisfaction need. Apart from the desire for academic advancement through ODL, there is also a desire for professional advancement and innovations which is obtained from ODL studies which makes teachers competent in teaching and learning approach as well as education managerial skills.
5.3.5  The Impact of Social Influence on Secondary School Teachers to Join ODL
Findings from the study revealed that motivation for secondary school teachers to join ODL was greatly based on the impact of social influence. Raised on job status after successful graduation and socio-economic responsibilities were found to have influenced secondary school teachers to join ODL. Teachers’ raising on job status and respect in most cases is based on education level, appropriate subject mastery and appropriate teaching approach. Appropriate teaching approach can mainly be found from a teacher who is an expert in the psychology of teaching. Therefore, secondary school teachers who opt for further studies through ODL is the consequence of social influence which leads them to aspire for raised on job status after successful graduation.
Socio-economic responsibilities are among the major factors that motivate many secondary school teachers to join ODL. These factors are based on the fact that many secondary school teachers are adults who have various responsibilities to their families, work station and the society around them. They also have some economic activities, which enable them to raise their economic status. Consequently, these teachers opt to join ODL so that they can fulfill socio-economic responsibilities while they are pursuing their studies. Furthermore, some secondary school teachers’ family members, relatives, co-workers and community members who have a right concept of ODL have played a great role to encourage some secondary school teachers to join ODL.
5.4	Conclusions
In the light of the findings of this study, the following conclusions are drawn.
First, guidance, counseling and encouragement from educational supervisors at school and district level can motivate more secondary school teachers to join ODL. Furthermore, employers’ financial support is also important for motivation of secondary school teachers to join ODL. The study has disclosed that some secondary school teachers hesitate to join ODL because they lack guidance and counseling services. They also lack financial support from their employer especially during face to face and examination sessions. 

Secondly, the findings have revealed that most of secondary school teachers are not familiar with study system of ODL, which is based mainly on self-learning or independent study. The study revealed that there is a great need for OUT staff in every region to collaborate with education officers from the council to educate secondary school teachers’ self-study skills and the role of ODL in secondary school teachers’ academic and professional development. This will consequently motivate more secondary school teachers to join ODL and an illogical belief that education can only be obtained through convention institutions will be abolished.

Furthermore, study findings showed that OUT regional centre, which is situated at regional headquarter is not suitable for students who are far from the regional headquarters because it increases study costs especially during examination and face-to-face sessions. The study revealed that if the number of study centres were to be increased and be accessible to the peripheral districts, more secondary school teachers could join ODL.

Finally, the study noted that most of the ODL students are not competent in e-learning. There is a great need for ODL students to be guided to study online by acquiring the most current ICT to enhance students’ learning.
5.5	Recommendations for Action
Basing on the findings, discussions and conclusions drawn from this study, some recommendations to assist more secondary school teachers to join ODL have been provided.
Firstly, since it was found that some of secondary school teachers are not familiar with ODL and the Open University of Tanzania, then it is a recommendation of this study that there is a need for the Open University staff members from regional centre and District Secondary Education Officer to visit secondary schools regularly to advertise ODL and study skills for self-learning.
Secondly, since findings from the study revealed that secondary school teachers do not know the importance of ODL, it is recommended that there is a need for ODL institutions to integrate theory and practice in delivering distance learning to enable secondary school teachers develop their careers.
Thirdly, as it was concluded that ODL students should be guided to study online by acquiring the most current ICT to enhance student’s learning, it is recommended that there is a need for ODL institutions especially the OUT to plan a programme of ICT studies by using face to face sessions to teach the students on how to access study materials using the electronics. This will motivate more secondary school teachers to join ODL when compared to the use of modules, which are dominant in distance learning programmes.
Finally, since it was concluded that new OUT study centres should be increased for districts which are far away from regional headquarters, it is recommended that there is a need for the OUT to employ more lecturers to serve in the expected new study centres.
5.6	Areas for Further Research
It is acknowledged that the current study did not exhaust all matters related to motivational factors for joining ODL among secondary school teachers in Tanzania. Yet there are issues, which have emanated from this study which require further investigation.
Firstly, as this study was based only in Kyela District – Mbeya Region, there is a need to conduct similar studies in other Districts and regions with reasonably larger sample. Achieving this will make the findings more reliable.
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APPENDIX 1: QUESTIONNAIRES FOR THE ODL STUDENTS
A SURVEY ON FACTORS WHICH MOTIVATE SECONDARY SCHOOL TEACHERS TO JOIN OPEN AND DISTANCE LEARNING THROUGH THE OPEN UNIVERSITY OF TANZANIA
Study is being conducted to find out factors, which motivate secondary school teachers to join Open and Distance Learning (ODL) through the Open University of Tanzania (OUT). 















i.	Less than 20 years.
ii.	21 – 30 years.
iii.	3 – 40 years.





iv.	Other (Please specify) ………………………………………
5.	Number of years of teaching in secondary school(s):
i.	Less than a year.
ii.	Between 2 – 5 years.
iii.	More than 5 years.
SECTION II
A: Current needs motivation for secondary school teachers to join ODL.
6.	Please indicate the extent to which current needs have motivated you to join ODL through the Open University of Tanzania. Tick against the appropriate number. 
(1 = Great extent, 2 = Moderate extent, 3 = Less extent, 4 = Least extent)
S/N	CURRENT NEEDS	1	2	3	4
I	To cope with 2014 Education and Training Policy requirements				
II	Paradigm shift in teaching and learning				
III	To cope with technological changes at work				

B: Professional needs for secondary school teachers to join ODL.
7.	Please indicate the extent to which professional needs have motivated you to join ODL through the Open University of Tanzania. Tick against the appropriate number. 
(1 = Great extent, 2 = Moderate extent, 3 = Less extent, 4 = Least extent)
S/N	PROFESSIONAL NEEDS	1	2	3	4
I	Career development				
II	Professional upgrading and promotion				
III	Acquisition of skills for better job performance while working				
C: Future needs for secondary school teachers to join ODL.
8.	Please indicate the extent to which future needs have motivated you to join ODL through the Open University of Tanzania. Tick against the appropriate number. 
(1 = Great extent, 2 = Moderate extent, 3 = Less extent, 4 = Least extent)
S/N	FUTURE NEEDS	1	2	3	4




D: Curiosity satisfaction on motivation for secondary school teachers to join ODL.
9.	Please indicate how relevant are the below listed curiosity satisfaction factors to the motivation of secondary school teachers to join ODL. Tick against the appropriate number. (1 = Highly relevant, 2 = Relevant, 3 = Less relevant, 4 = Not relevant at all)
S/N	CURIOSITY SATISFACTION NEEDS	1	2	3	4
I	Coverage of education gaps while working				
II	Desire to explore new knowledge in teaching and learning process				

E: Social influence as a motivation factors for secondary school teachers to join ODL.
10.	Please show the extent to which you agree with the listed below social influences that motivate secondary school teachers to join ODL. Tick against the appropriate number.    (1 = Strongly agree, 2 = Agree, 3 = Disagree, 4 = Strongly disagree)
S/N	SOCIAL INFLUENCES	1	2	3	4




A: Open Ended Questions.





2.	Why do you think in the future Distance Education Programmes should be encouraged over the Convention Learning Programmes?
________________________________________________________________________________________________________________________________________What do you think should be done (now and in the future) to improve the effectiveness of Distance Education Programmes for secondary school teachers’ academic and professional development in Tanzania?
Thank you for your co-operation
APPENDIX 2:
QUESTIONNAIRES FOR SECONDARY SCHOOL TEACHERS WHO HAVE NOT YET JOINED ODL.
A SURVEY ON FACTORS WHICH MOTIVATE SECONDARY SCHOOL TEACHERS TO JOIN OPEN AND DISTANCE LEARNING THROUGH THE OPEN UNIVERSITY OF TANZANIA.
















i.	Less than 20 years.
ii.	21 – 30 years.
iii.	3 – 40 years.





iv.	Other (Please specify) ………………………………………
5.	Number of years of teaching in secondary school(s):
i.	Less than a year.
ii.	Between 2 – 5 years.
iii.	More than 5 years.
SECTION II
A: Current needs motivation for secondary school teachers to join ODL.
6.	Please indicate the extent to which current needs can motivate you to join ODL through the Open University of Tanzania. Tick against the appropriate number. 
(1 = Great extent, 2 = Moderate extent, 3 = Less extent, 4 = Least extent)
S/N	CURRENT NEEDS	1	2	3	4
I	To cope with 2014 Education and Training Policy requirements				
II	Paradigm shift in teaching and learning				
III	To cope with technological changes at work				

B: The extent to which professional needs can motivate secondary school teachers to join ODL.
7.	Please indicate the extent to which professional needs can motivate secondary school teachers to join ODL. Tick against the appropriate number. 
(1 = Great extent, 2 = Moderate extent, 3 = Less extent, 4 = Least extent)
S/N	PROFESSIONAL NEEDS	1	2	3	4
I	Career development while working				
II	Promotion prospects				




C: Future needs as a motive for secondary school teachers to join ODL.
8.	Please indicate how relevant are the listed below future needs to the motivation of secondary school teachers to join ODL. Tick against the appropriate number. 
(1 = Highly relevant, 2 = Relevant 3 = Less relevant, 4 = Not relevant at all)
S/N	FUTURE NEEDS	1	2	3	4




D: Curiosity satisfaction motivation for secondary school teachers to join ODL.
1.	Please indicate how relevant are the below listed curiosity satisfaction factors motivate secondary school teachers to join ODL. Tick against the appropriate number. 
(1 = Highly relevant, 2 = Relevant, 3 = Less relevant, 4 = Not relevant at all)
S/N	CURIOSITY SATISFACTION FACTORS	1	2	3	4
I	Coverage of education gaps while working				
II	Desire to explore new knowledge in teaching and learning process				

E: Social influence as a motivational factor for secondary school teachers to join ODL.
2.	Please show the extent to which you agree with the listed below social influences that motivate secondary school teachers to join ODL. Tick the appropriate number. 
(1 = Strongly agree, 2 = Agree, 3 = Disagree, 4 = Strongly disagree)
S/N	SOCIAL INFLUENCES	1	2	3	4




F: Open Ended Questions.




2.	Why do you think in the future distance education should be encouraged over conventional learning programmes?
i.	_____________________________________________________________
ii.	_____________________________________________________________
3.	What do you think should be done (now and in the future) to improve the effectiveness of distance education programmes for secondary school teachers’ academic and professional advancement in Tanzania? ________________________________________________________________________________________________________________________________________


Thank you for your co-operation
APPENDIX 3:
QUESTIONNAIRES FOR HEADMASTERS AND HEADMISTRESSES OF PUBLIC SECONDARY SCHOOLS IN KYELA.
A SURVEY ON FACTORS WHICH MOTIVATE SECONDARY SCHOOL TEACHERS TO JOIN OPEN AND DISTANCE LEARNING THROUGH THE OPEN UNIVERSITY OF TANZANIA.
Research is being conducted to find out motivational factors for secondary school teachers to join Open and Distance Learning (ODL) through the Open University of Tanzania (OUT) in Kyela District council. 















i.	Less than 30 years.
ii.	31 – 40 years.
iii.	41 – 50 years.





iv.	Other (Please specify) ……………………………………
5.	Number of years working as a headmaster/headmistress.
i.	Less than a year.
ii.	Between 2 – 5 years.
iii.	More than 5 years.
PART II 
A: Current needs as motivation for secondary school teachers to join ODL.
6.	Please indicate the extent to which current needs can motivate you to join ODL through the Open University of Tanzania. Tick against the appropriate number. 
(1 = Great extent, 2 = Moderate extent, 3 = Less extent, 4 = Least extent)
S/N	CURRENT NEEDS	1	2	3	4
I	To cope with 2014 Education and Training Policy requirements				
II	Paradigm shift in teaching and learning				
III	To cope with technological changes at work				

B: Professional needs on motivation for secondary school teachers to join ODL.
7.	Please indicate the extent to which teachers at your school are motivated by professional needs to join ODL in relation to convention institutions. Tick against the appropriate number. 
(1 = Great extent, 2 = Moderate extent, 3 = Low extent, 4 = Poor extent)
S/N	PROFESSIONAL NEEDS	1	2	3	4
I	Career development while working at school				
II	Professional upgrading and promotion				
III	Acquisition of skills for better job performance while working				


C: Future needs as a motive for secondary school teachers to join ODL.
8.	Please indicate how relevant are the listed below future needs to the motivation of secondary school teachers to join ODL. Tick against the appropriate number. 
(1 = Highly relevant, 2 = Relevant 3 = Less relevant, 4 = Not relevant at all)
S/N	FUTURE NEEDS	1	2	3	4




D: Curiosity satisfaction motivation for secondary school teachers to join ODL.
9.	Please indicate how relevant are the below listed curiosity satisfaction factors motivate secondary school teachers to join ODL. Tick against the appropriate number. 
(1 = Highly relevant, 2 = Relevant, 3 = Less relevant, 4 = Not relevant at all)
S/N	CURIOSITY SATISFACTION FACTORS	1	2	3	4
I	Coverage of education gaps while working				
II	Desire to explore new knowledge in teaching and learning process				
E: Social influence as a motivational factor for secondary school teachers to join ODL.
10.	Please show the extent to which you agree with the listed below social influences that motivate secondary school teachers to join ODL. Tick the appropriate number. 
(1 = Strongly agree, 2 = Agree, 3 = Disagree, 4 = Strongly disagree)
S/N	SOCIAL INFLUENCES	1	2	3	4




C: Open Ended Questions.

















































Thank you for your co-operation
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